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Knowledge of letter-sound correspondences underpins successful reading acquisition, and yet little is known about how young children acquire this knowledge and what prior information they bring to the learning process. In this study, we used an experimental training design to examine whether either prior letter awareness or prior phonemic awareness directly assists preliterate children in subsequently learning letter-sound correspondences. Here 76 preschoolers received 6 weeks of training in either letter awareness, phonemic awareness, or control tasks and then received a further 6 weeks of training in either letter-sound correspondences or control tasks. There was limited evidence that prior training in either phoneme or letter awareness directly assisted learning of letter-sound correspondences, although phonemically trained children appeared to show some advantage on recognition tasks. Overall, the data suggest that there is little value in training preschoolers in either letter forms or sounds in isolation in advance of providing instruction on the links between the two.
This experiment examined the item-level relationship between 7-year-olds' ability to read words aloud and their knowledge of the same words in the oral domain. Two types of knowledge were contrasted: familiarity with the phonological form of the word (lexical phonology), measured by auditory lexical decision, and semantic knowledge, measured by a definitions task. Overall, there was a robust relationship between word knowledge and reading aloud success. The association was stronger when words contained irregular spelling-sound correspondences. There was no evidence that a deeper or more semantic knowledge of words was more closely related to reading aloud success beyond the association between reading success and familiarity with the phonological form of the same words. This finding is not compatible with models that see semantics as contributing directly to the reading aloud process, at least during the relatively early stages of reading development. More critical was whether or not a word was considered a lexical item, as indexed by auditory lexical decision performance. 
This study investigated the cognitive effort of 5th and 9th graders while writing a text. We manipulated genre (narrative text vs. argumentative text) and tested how level of handwriting automatisation contributes to cognitive effort and fluency in writing. The participants were 23 students from Grade 5 and 21 from Grade 9, who wrote two texts differing in genre while performing a secondary reaction time task. The results showed that cognitive effort interacted with genre. Cognitive effort decreased between Grades 5 and 9 only for writing argumentative text. Handwriting did not contribute to fluency in writing, but contributed to cognitive effort only in 5th-graders' writing of narrative text. The findings are discussed in light of the factors contributing to cognitive effort and fluency in writing
1. Kinds of reading.
Here are four different kinds of reading.

Skimming - Do you just need to have an idea of what the assignment talked about? Are you reading in preparation for a lecture or class discussion? If you just need to get the gist of the reading assignment, skimming is for you.

Skimming is done at about twice your normal reading rate, and your comprehension should only be about 50%. When you skim, your eyes scan over the page in a Z-type pattern, and you look for key words. The goal of skimming is to get the main idea, and nothing else. Skimming is a great way to prepare for a lecture, because you will have an idea of what the professor will be talking about, but don’t have to devote much time to the assignment. It is also useful when you are researching a paper. You can skim the source to see if it really looks useful, then later you can read it more in-depth to get the information from it.

Scanning - Are you looking for just one little piece of information in a chapter, or a name in a phone book? (I know, no one uses phone books anymore, but do you remember how it worked?) Phone books are a great example of scanning.

Scanning is done very, very quickly, at about 4 times your normal reading rate. You are not looking for the main idea or any details, just one key word or phrase. In a list, like a phone book, you can look very quickly because you know it is arranged in alphabetical order. In a textbook, you may be looking for a key word or a date. Once you find it, you can use the surrounding information to answer textbook questions, or to write a paper, or define the term.

Be careful that you don’t skim when you should study read. If you need the information, get it in your head! Skimming and scanning are NOT speed-reading techniques that allow you to get the same information in a shorter amount of time. If you read faster than your brain can process the words, you will miss some information.

Extensive reading - Extensive reading is an approach to language learning, including foreign language learning.

The idea behind extensive reading is that a lot of reading of interesting material that is slightly below, at, or barely above the full comprehension level of the reader will foster improved language skills. Graded readers are often used. For foreign-language learners, some researchers have found that the use of glosses for "difficult" words is advantageous to vocabulary acquisition ( but at least one study finds it has no effect). A number of studies report significant incidental vocabulary gain in extensive reading in a foreign language (e.g., Huckin and Coady). Advocates claim it can enhance skill in speaking as well as in reading.

Day and Bamford gave a number of traits common or basic to the extensive reading approach. These were: students read as much as possible; reading materials are well within the reader's grammatical and vocabulary competence; the material should be varied in subject matter and character; students choose their own reading material and are not compelled to finish uninteresting materials; reading material is normally for pleasure, information or general understanding; reading is its own reward with few or no follow-up exercises after reading; reading is individual and silent; reading speed is usually faster when students read materials they can easily understand; the teacher is a role model who (also) orients the students to the goals of the program, explains the idea and methodology, keeps records of what has been read, and guides students in material selection and maximizing the effect of the program; teachers orient students to the goals of the program, explain the methodology, keep track of what each student reads, and guide students in getting the most out of the program and reading in general.

Some recent practitioners have not followed all of these traits or have added to them, e.g., requiring regular follow-up exercises such as story summaries or discussions and the use of audio materials in tandem with the readings.

Intensive reading - Intensive reading is the practice of reading short-to-medium length passages with the aim of focusing on specific text-based elements, such as comprehension, vocabulary, etc.

It is contrasted with extensive reading, which involves reading large amounts of text, often chosen by the student. 

One normally doesn't assess extensive reading the same way you assess intensive reading. The latter involves comprehension questions. The former often involves reading logs and journals.

2. Skimming reading.

Skimming is the most rudimentary type of reading. Its object is to familiarize you as quickly as possible with the material to be read. You may use it for entire books or for shorter sections. You leaf through the material looking at titles, subheadings, illustrations, maps, and charts. You are trying to become familiar with the subject matter. Remember, both speed and comprehension depend on familiarity. The more comfortable you are with the manner in which the material is presented, the faster you will move through it and the more you will retain. Two to three minutes is ample time for a chapter, ten to fifteen minutes for a book. 

Skimming may also be used to search out certain short passages you have lost. Your eye should race over the pages looking for clues which will help you narrow down the probable location. Though you feel completely lost, the act of skimming will refresh your memory and lead you to the passage. Trust your memory. If it says upper left-hand corner, look there first. With practice you can develop a memory which will allow you to recall the exact location on a page of a piece of information. After that, patient speed will do the rest. Skimming before you start is valuable for any type of reading, even pleasure reading, except perhaps for mysteries.

Skimming is used to quickly identify the main ideas of a text. When you read the newspaper, you're probably not reading it word-by-word, instead you're scanning the text. Skimming is done at a speed three to four times faster than normal reading. People often skim when they have lots of material to read in a limited amount of time. Use skimming when you want to see if an article may be of interest in your research. 

There are many strategies that can be used when skimming. Some people read the first and last paragraphs using headings, summarizes and other organizers as they move down the page or screen. You might read the title, subtitles, subheading, and illustrations. Consider reading the first sentence of each paragraph. This technique is useful when you're seeking specific information rather than reading for comprehension. Skimming works well to find dates, names, and places. It might be used to review graphs, tables, and charts.

3. The main kinds of exercises.

Exercise

Using these descriptions, how would you read the following? Match the different types of reading with the categories below. Decide which one requires you to skim or to scan the text. Which one needs detailed Intensive reading? What type of text do you read Extensively - for pleasure?

Write down your answers - then click on the “answer” to check them.

The ‘What’s On’ section of the local paper:

Skimming Scanning Extensive Intensive answer 

The correct answer is: Scanning 

A novel:

Skimming Scanning Extensive Intensive answer 

The correct answer is: Extensive (or Intensive for revision, perhaps) 

A newspaper:

Skimming Scanning Extensive Intensive answer 

The correct answer is: Skimming, Scanning for specific information, Intensive if we find it. 

A text in class:

Skimming Scanning Extensive Intensive answer 

The correct answer is: Intensive 

A poem:

Skimming Scanning Extensive Intensive answer 

The correct answer is: Extensive 

The telephone directory:

Skimming Scanning Extensive Intensive answer 

The correct answer is: Scanning 

A postcard:

Skimming Scanning Extensive Intensive answer 

The correct answer is: Intensive 

A train timetable:

Skimming Scanning Extensive Intensive answer 

The correct answer is: Scanning 

A recipe:

Skimming Scanning Extensive Intensive answer 

The correct answer is :Intensive 

A travel brochure:

Skimming Scanning Extensive Intensive answer 

The correct answer is: Skimming for interest, Scanning for particular resort, Intensive for detail.

You might have had other answers, but you can see there are different ways in which we take in written information.

Now, what use is this to us? - It can help to save us time.

Learn which material needs which skill and you can get through more work. 

For example, you can scan an index or contents page to search for one particular item in a theoretical book to help with an assignment. When you find the term, look at the chapter and scan it - you should soon be able to see if it will help in your assignment.

What about the other meanings of different ways to read ?

This may be different depending on the subject you are studying, so please click on the appropriate page:

Reading

Do students have to learn how to read? 

Are there different ways to read material? 

Is reading a passive skill? 

Make notes on these questions, trying to think of different ways in which we read, and of what skills might be needed in different circumstances.

We might set out to find different things:

what time a TV program is on,

or read a love letter,

or read War and Peace ,

or follow a recipe.

We read the Radio Times quickly, a love letter over and over again, War and Peace slowly, a recipe in sections with stops for working out weights and amounts-

These are different skills

Reading as Active

You might be surprised to think of reading as an active skill; but we read to assimilate information or follow instructions, so in a very practical way, reading is active. Also, reading can make us laugh or cry, and anything that brings our emotions into action must mean that reading cannot be a passive skill.

We try out words, we have to perceive meanings. We learn to recognize a mode or genre of writing in order to understand it.

The key difference between ‘academic’ and ‘non-academic’ sources lies in your ability to critically evaluate evidence contained in them. In all ‘academic’ sources it must be possible for a reader to check the facts, statements and other evidence presented by the author(s). Unfortunately, very few ‘non-academic’ sources allow you to check the evidence in this way.

Many of these ‘non-academic’ sources can be useful in other ways, for instance as background reading. However, you must be very careful when relying on them for evidence in your own arguments.

For example, the phrase “Web 2.0” is cropping up with increasingly regularity in both the popular and more technical press. If we wanted to understand what this phrase actually means, we could start with a web site aiming to give a basic understanding of the term. However, this page gives only the most cursory understanding of the basic technologies and principles involved:

Web 2.0 is all about you and me and how WE can create content, merge ideas, and in essence milk every last drop of usefulness out of the Web that we can get. The Web is no longer a spectator sport — it’s all about people, ideas, and collaboration. 

Reading this statement critically, we can find quite a few unqualified statements and assumptions. For instance, who said that “Web 2.0 is all about you and me”? Is this simply the authors opinion, or is this an accepted fact (in which case it should be easy to find an authoritative source saying so)? Who said the ‘original’ web was a “spectator sport”? Indeed if you read Tim Berners-Lee papers and discussion of his first web browser (e.g. here), you would know that ease of editing has always been a fundamental goal of the web; at least for the original inventor.

If we were looking for a more authoritative definition of “Web 2.0”, we might start with some of the more popular web sites including technical content. Wikipedia is a popular destination, and if we search for “Web 2.0” we can find this article. This article gives us a few more clues, but how do we think critically about what we have just read?

For academics, the significant problem with Wikipedia is the very openness valued more generally. Anyone can create and edit Wikipedia content — but this also makes it impossible to check many of the statements and facts contained in its articles. So while you might find Wikipedia useful, you should not be using its articles directly to support your own arguments.

That does not mean to say you can’t use Wikipedia indirectly, just as you would with any other background source. Some Wikipedia articles do include references to the primary literature, and by reading these you can find material and evidence that will support your own arguments.

For instance, if you look at the list of citations in the Wikipedia article, you will find a reference to the O’Reilly Open Source conference. Digging around a bit, you should be able to find sources telling you the term “Web 2.0” originated at this conference. So if we pull up a discussion of this conference from the conference notes, we can now at least get a better sense of what the original authors wanted (this source is a primary source because it tell us what happened, in the words of people at the conference, and written at the time). If we were looking to define the term “Web 2.0”, this would be a much better place to start.

                 4. Teaching reading at Primary school
The 1ststep At primary school the 1ststep of learning reading is learning the ABC (by the way modern ABC you be able to do from the kids magazine “Posnayko” №1-9) 

The English teacher names the letter and connects with the sound and the key-word-

e.g. : This is the letter B, sound [b].

                     Ball

Of course, we learn the alphabet not in order. However, this is the best way to learn the letters and read simultaneously.

       In addition to this, we use the short lists of word combinations and sentences (appendix 1)         

Children listen to the teacher and repeat in chorus.

       “Get set go!” proposes another variant learning reading. Children begin to write the letters before they learn them. As a result, they write better in the 3d and in the 4th form.

       We start learning the ABC in November and finish in April. In May we take part in the holiday “Свято букваря” (English part). Of course, learning the alphabet is closely connected with the writing the first dictations-one dictation a week. It may be 10-15 letters every dictation.

       The ABC is the basis for the developing reading skills. 

The 2d step: learning letter-combinations: - ch, - sh, - all, - th, - ar, - or, atc and reading special exercises.

       Reading must be interesting for children as well as writing and speaking. Rising interest for reading I use different games. E.g: I take a mitten (“charming mitten”) and write some words on the cards, put them into the mitten. Pupil must chose a card, read and translate. I use this game for learning new words and for the developing reading skills in the 1st and in the 2d form.

       The 3d step: In the second form our main task is the developing reading skills. We work with “Welcome 1“ and every unit gives us opportunity to study the new words with the new texts children begin to work with cassettes. When it comes to the kinds of reading, this is intensive reading.

        We continue this work in the 3d form.

       The 4th step: In the 4th form in addition to this we have got one more chance for the development of the reading skills. It’s home reading. We have got home reading lesson once a week. We work with the book Davydenko L. M. “English reader 4”. 

       When we write reading tests in the 3d and in the 4th forms we pay attention to the development of the logical thinking. Here are some tasks for the 4th and for the 3d form (appendices 2-4).

       In conclusion, English teacher at primary school pays attention to the development of the reading skills in complex with writing, listening, comprehension and speaking.  

                                                    Conclusion

        To sum up, reading is an important part of learning English. It starts from the learning the ABC and develops during the second, third and the fourth form. The Development of reading skills is a long process, which includes different kinds of reading. Pupils read not only pupil’s books but different literature and additional material.

        There are four different kinds of reading:

1. Skimming when you look for key words. The goal of skimming is to get the main idea, and nothing else. Your comprehension should only be about 50%.

2. Scanning when you are looking for just a piece of information in chapter, or a name in a phone book. Phone books are a great example of scanning.

3. Extensive reading is an approach to language learning, including foreign language learning. The idea behind extensive reading is a lot of reading of interesting material above the full comprehension level of the reader will foster improved language skills.

4. Intensive reading is the practice of reading short-to-medium length passages with the aim of focusing on specific text-based elements such as comprehension, vocabulary, etc.    

Skimming is used to quickly identify the main idea of a text. When you read the newspaper, you’re probably not reading it word-in-word, instead you are scanning the text. Skimming is done at a speed thee to four times faster than normal reading. People often skim when they have lots of material to read in a limited amount of time. Skimming works well to find dates, names and places. It might be used to revive graphs, tables and charts.
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                                                                                                       Appendix 1

It is a pen                                                            Sam has a red cup.

It is a dog                                                           Ann has a pink dress.

It is a big dog                                                     Bill has a little rabbit.

It is a sad man

It is a little flag                                                 a black desk  

It is a bad egg                                                   a red kitten                                                 

                                                                         a big clock

a flat and a lamp                                               a little nut and big plum

an apple and a doll      

a fat cat and a fat dog                                       I have a small ball.

a big map and a little bag                                 Tom is tall.

                                                                         How old are you?

a cap and a hat                                                  I’m seven.

his left hand

a pen in his bag                                                Vira has a funny puppy.

it is hot                                                             He has a happy family/

                                                                          It is a very old lorry.

                                                                          It is a very thin cat.

This is a big brown bench.

It is in the park.

I like to sit on the bench.

It is chilly in the park.

A doll is in the shop.

A cherry is on the shelf.

A fresh fish is in the kitchen.

Show me that pencil!

The red car is in the yard.

The brown scarf is on the shelf.

What’s this? It’s a dark shirt.

What’s that? That’s a white door.    
                                                                                                                               Appendix 2

                      Reading (the third form).
Match the name of the animal with its description.

1. This animal eats meat or fish. It has four legs and it’s green or grey.

2. This is a bird. It can fly. It’s white or brown and one of the biggest birds. It eats fish.

3. This is a bird but it can’t fly. It’s big. It’s black and white. It eats fish.

4. This animal is orange and black. It eats meat. It can swim but it can’t climb trees.

5. This animal is a big brown cat. It can’t climb trees. It eats meat.

6. This animal is very tall. It has long legs and eats leaves. It is orange and brown. 

Giraffe                              Lion                                         Penguin

Crocodile                          Pelican                                    Tiger
                                                                                                                          Appendix 3

                          Reading (The 3d form)

Fill in the missing words.

Mariyka

Mariyka _______1________ a Ukrainian schoolgirl. She lives in Lviv. She usually ____________2___________ at 8 o’clock. Mariyka does her _________3________ , ___________4____________ her face and __________5____.

She has ____________6____________ at 8:30. Then she _________7_________ to

School. Mariuka always has five lessons ever day. In the afternoon she often _______

8___________ in the yard and does her homework.

In the evening Mariyka __________9__________ and plays with her brother.

She _________10__________ to bed at 9 o’clock.

Go, watch TV, Breakfast, get dressed, is, get up, go, wash, play, morning exercises.   
